	Mystery/Justice Unit
North Dakota Middle School Common Core

Aligned to Eighth Grade Standards

	Essential Question: Who decides what is just?

	Introduction to the Unit: The intent of this unit is to explore and examine how specific pieces of literature, both informational and fictional, examine the idea of a mystery as well as guilt and justice.  The research component of this unit will help students to gain background knowledge about particular topics as well as develop writing and/or speaking skills.  Throughout the unit students will respond both in writing and through discussion as they learn to use the text to provide evidence to support their interpretations.  Multiple pieces of short informational text will complement the extended text as the Common Core State Standards require that more emphasis be placed on informational text. This unit is aligned to eighth grade standards but adapted for other grade levels.

	Short Texts

“Tell Tale Heart” by Edgar Allan Poe

“The Mystery of Agatha Christie” by Teresa Akersten, from Read Magazine or other related articles

Mystery Genre article(s)

History of Mystery Genres:
http://www.pbs.org/wgbh/masterpiece/hound/tg_mystery.html
Vigilante Justice article(s) 

Vigilante Justice articles – 

A collection of articles is available at
www.nytimes.com/keyword/vigilante-justice
	Extended Text

And Then There Were None by Agatha Christie

	Routine Writing:

How would the novel be different if it was written from a specific character’s viewpoint?

About halfway through the novel, students should predict who is guilty and support their answer using the text.

After reading multiple articles on vigilante justice, students should take a stance and write an argumentative essay.

Compare and contrast writing comparing the movie to the novel.

Questions to Ponder:
Do you think there are instances where you can take the law into your own hands?

There have been situation in our society where communities have taken justice into their own hands against people who have committed crimes against women and children.  Is this ever appropriate?

Do you think there are times when our justice system does not deal harshly enough with people who have been convicted of heinous crimes?

The other side of the issue – have you ever been accused of something that you did not do?  How did you feel or react to the situation?  What did you do to defend your innocence and fix the situation?  How often do you think people are convicted of crimes that they did not commit?  When they are found innocent, what do you think should be done to compensate them for the time they had to serve? 

	Analyses:
Trust issues between the characters - none of them trust the others; why do they make the alliances that they do?

Define evil.  What makes the characters evil even though they believe they are innocent of their particular indictment?  Do you feel that certain characters are more evil than others?  Why?

Social order or class -The murders on Indian Island caused all the characters to be apprehensive, have lack of trust, and caused harm to each of them.  Did their social class in their previous world make it more effective to stop the violence or murders on Indian Island?

	Research Projects:

Each student will research the idea of vigilante justice and find example articles.

Research the life of Edgar Allan Poe or another mystery writer.  Write a biography using the information found and cite the sources.



	Common Core Vocabulary
	Study and Apply Grammar
	Study and Apply Vocabulary
	Conduct Discussions

	· Cite

· Infer

· Theme

· Characters

· Setting

· Plot

· Personification

· Simile

· Metaphor

· Allusions

· Dramatic irony


	Other terms

· Irony

· Imagery

· Foreshadow

· Flashback
	Use active and passive voices and verbals in writings.

	See leveled vocabulary lesson below
	Throughout the novel discussions will be held about the characters, setting, plotline, theme, etc.

After the novel, students will discuss the idea of vigilante justice.


Standards covered in unit

Primary Standards
	Reading Literature

	RL.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

	RL.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

	RL.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

	RL.6 - Explain how differences in the point of view of characters and the audience or reader (e.g., created through the use of dramatic irony) creates such effects as suspense or humor.


	Writing

	W.1 - Write arguments* to support claims with clear reasons and relevant evidence.

a. Introduce claim(s)*, acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.

b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.

c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.*

d. Establish and maintain a formal style.

e. Provide a concluding statement or section that follows from and supports the argument presented.

	W.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3.)

	W.9 - Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 8 Reading standards to literature (e.g., "Analyze how a modern work of fiction draws on themes, patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.").

b. Apply grade 8 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.").


Secondary Standards

	RL.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.*

	RL.7 - Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.




	Reading Informational Text

	RI.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.*

	RI.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

	RI.6 - Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.

	RI.7 - Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.


	W.2 - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.

c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented.


	Speaking and Listening

	SL.1 - .Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.

b. Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.

c. Pose questions that connect the ideas of several speakers and elicit elaboration, and respond to others’ questions and comments with relevant evidence, observations, and ideas.

d. Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views and understanding in light of the evidence presented.




	Language

	L.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.

b. Use an ellipsis to indicate an omission.

c. Spell correctly.

	L.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state contrary to fact).

	L.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

	L.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g., verbal irony, puns) in context.*

b. Use the relationship between particular words to better understand each of the words.

c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).

	L.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.


*This unit was developed by a group of North Dakota 6-8 ELA teachers who have used, adapted, and interpreted a variety of sources.
	Lesson Title: Leveled Vocabulary for And Then There Were None

	Grade level/Course: 8th grade Language Arts


	Length of lesson:  Two days




Introduction to Lesson:

“In reviewing the research related to the importance of the methodologies associated with quality vocabulary instruction, it is clear that vocabulary learning should not be left to chance.” Zaner-Bloser article “The Research Behind the Importance of Teaching Vocabulary.”

In looking at the following research, it is apparent that more direct instruction is needed for vocabulary if we want our students to be more successful in comprehension of complex texts in all curricular areas.
Research:
According to Carleton and Marzano (2010), there is a tremendous gap between students who have large vocabulary repertoires when they come to school and those who do not.  This gap continues as students advance through school.  Despite the existence of research-based approaches for vocabulary instruction, the teaching of vocabulary tends to be superficial.  For students in grades 4-12, there was about a 6,000-word gap between students at the 25th and 50th percentiles on standardized tests.  This means we can take the commonsense connection between vocabulary and content one step further and conclude that the size of a student’s vocabulary is directly related to his or her academic achievement.

The National Reading Technical Assistance Center did a review of the current research on vocabulary instruction.  According to their report, repetition and multiple exposures to vocabulary items are important.  Along with this, vocabulary learning is effective when it entails active engagement that goes beyond definitional knowledge.  They found three approaches to vocabulary to show the best results.  These are a higher frequency of exposure to targeted vocabulary words, explicit versus implicit instruction, and questioning and language engagement.
Common Core State Standards 
· L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

· L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g., verbal irony, puns) in context.*

b. Use the relationship between particular words to better understand each of the words.

c.  Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).

Lesson Summary:

This lesson will focus on building students’ vocabulary skills and knowledge in relation to Common Core Tier Two Words. 
Leveled Vocabulary from And Then There Were None
	
	Level One
	Level Two
	Level Three

	First Half of Novel
	Chaotic

Serene

Conceal

Alibi

Futile
	Perjury

Hypocrite

Farce

Grotesque

Futile
	Tenacious

Laconically

Asphyxiation

Sagacity

Exonerate

	Second Half of Novel
	Vague

Prowling

Mania

Lull

Jubilant
	Predatory

Earnest

Compelling

Wry

Malicious
	Idiosyncrasy

Adroit

Obstinate

Innocuous

Capricious


Learning Objective: 
Students will:
· Be able to understand and use several tier two vocabulary words.

· Refer to Common Core Appendix A for further explanation of tiered vocabulary.
Sequence of activities for the lesson:
Opening activity to check prior knowledge:

· Two Possible Options
· Using all 15 words from the first half of the novel, have students rate themselves on their knowledge of the words.  Assign each student five to eight words that they did not know.  A sample rating document can be found at the end of the lesson.
· Assign students to a vocabulary level using prior assessments such as MAP testing results or classroom formative assessments.
Learning objective explanation

· Explain to students that over the course of the next few days, they will be working with multiple vocabulary words to strengthen their knowledge of particular words to increase comprehension of the text.
Student Engagement with the Content

· This lesson will focus on using the six steps of direct instruction for vocabulary development by Marzano and Brown (2009).
· Step One
· Choose one word that the entire class will learn and provide a description, explanation, or example of the new word.
· Possible ideas would be a picture representation of the word, a fun sentence that uses the word, or a situation that helps define the word.
· Step Two
· Ask students to restate the description, explanation, or example in their own words.
· Steps two and three can be combined using graphic organizers such as a vocabulary concept map, Frayer model, or vocabulary word card.  All of these strategies can be found in Teaching Reading in the Content Areas If Not Me, Then Who? 3rd Edition.
· Step Three
· Ask students to construct a picture, symbol, or graphic representing the term.

· Step Four
· Engage students periodically in activities that help them add to their knowledge of terms in their notebooks.
· Possible ideas would be using sentence stems or creating analogies, metaphors, similes.  All of these strategies can be found in Teaching Reading in the Content Areas If Not Me, Then Who? 3rd Edition.
· Step Five
· Periodically ask students to discuss terms with one another.
· Ask students to watch for the word in the novel to see how it is used.

· Ask students to use the word conversationally.

· Partner students to write a paragraph or story using their words.
· Step Six
· Involve students periodically in games that allow them to play with terms.
· According to Common Core Appendix A, any play with words helps increase retention.
Vocabulary Knowledge Graph

Read each word.  Then place an “x” in the box that best describes your understanding of the word.  

	
	I’ve never heard of this word. 
	I’ve heard the word but don’t know what it means.
	I think I might know what the word means.
	I know the meaning of this word well.
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